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Abstract

The lack of communicative competence of Turkish university students can be
explained with shyness and insufficient self-efficacy. Therefore, it can be as-
serted that personality and self-efficacy are interrelated. If teachers are aware
of students’ personality types and can find out whether the reasons for their
speaking self-efficacy are related to their personality traits, they may teach
their classes better and decide on the most effective teaching techniques and
methods. Speaking self-efficacy can be suggested as a common problem in
foreign language learning. Since studies related to the big five factors have
shown that these factors can be changed through education or intervention
and positively contribute to personality traits, it is necessary to determine
which and how many of the big five personality factors match foreign lan-
guage speaking self-efficacy. The aims of the current study were: (1) to deter-
mine the personality traits of 4th-year students at English Language Teaching
(ELT) and English Language and Literature (ELL) departments at Turkish uni-
versities, (2) to examine whether there are significant differences between
personality traits of ELT-ELL departments’ students, (3) to examine the rela-
tions between personality traits and English speaking self-efficacy of the par-
ticipants. According to the results, there is a significant difference between
personality traits’ scores of both groups. All personality traits exist in ELT and
ELL groups. The sequence of PTs is the same for both groups with lower ratios
in ELL except neuroticism which is higher in ELL. The personality traits from
the highest are agreeableness, openness, conscientiousness, extraversion and
neuroticism respectively. There are significant relations between personality
traits and foreign language speaking self-efficacy of the participants. While
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there are negative and significant relations between agreeableness, openness,
conscientiousness, extraversion and foreign language speaking self-efficacy, there
is only one positive and significant relation between it and neuroticism.

Keywords: personality traits; foreign language speaking; foreign language speak-
ing self-efficacy; English Language Teaching; foreign language teaching

1. Introduction

Lack of willingness to speak can be explained with feeling not self-efficient in
speaking enough among Turkish people as well as students studying English at
universities since the participants of a study described themselves as moder-
ately talkative (Alishah, 2015). Therefore, it can be asserted that personality is
related to self-efficacy.

In similar environments and groups, some prefer speaking freely and much,
but some others abstain from speaking. ‘Little knowers’ may be more eager to
speak English than “much knowers”. While these preferences of speakers depend
on their self-efficacy in foreign language speaking, this fact alone is not enough,
because some other factors such as personality traits (PT) of persons may affect
their preferences. Together with their knowledge of English, differences in per-
sonalities may affect people’s self-efficacy in foreign language speaking. Since af-
fect is highly related to foreign language speaking, the reasons for foreign lan-
guage speaking self-efficacy may be understood better through personality.

Speaking in the target language is the main objective of studying a foreign
language for many foreign language learners (Macintyre, Dérnyei, Clément, & No-
els, 1998; Macintyre & MacKay, 2019), and therefore, speaking self-efficacy can
be asserted to have an important place in efficient communication (Brown, 2003).
Speaking self-efficacy means how people assess their own speaking competence
and capability. Therefore, it can be suggested that foreign language speaking self-
efficacy (FLSSE) is closely related to foreign language learning and learners.

However, personality traits should not be neglected in determining the rea-
sons for FLSSE either. The effects of personality traits on self-efficacy in speaking
a foreign language need to be investigated. As a result, it seems necessary to ex-
plore the reasons why English learners with good English knowledge remain silent
and why the ones with poor English knowledge are willing to communicate. Here,
PTs may interfere with and influence learners’ FLSSE negatively or positively to-
gether with their competence and communication abilities in English.
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2. Literature review
2.1. Personality, personality traits and foreign language learning

Personality can be defined as what a person will do in a given situation. Individ-
ual differences are believed to exist in languages and echoed as concrete words
and this is the hypothesis to direct the investigations for classifications of per-
sonality. The basic understanding in personality investigations is the assumption
that individual differences are encoded in all world languages and reflected as
concrete words and this has been proven by research (Somer, 1998). People can
be assembled around certain trait descriptors according to their similarities and
inclinations. Therefore, with the help of science, personality traits began to use
the words (adjectives) instead of ancient humors. Personality traits have been
investigated for a long time. Investigations into personality have given a lot of
information on origins, structures, consequences and nature of personality
traits (Buss, 1989). This information can be used to explain a person’s choice of
character because one’s character is connected to one’s behaviors and as a re-
sult, one’s character may preserve many clues about a person’s behaviors. Ac-
tually, traits were thought pure cognitive fictions by many psychologists. For the
last twenty-five years, experimental researchers have formulated the structure,
consequences, nature and origins of personality traits. Nowadays, traits are as-
sumed to explain most of human behavior (McCrae & Costa, 2003, 2020).

The five-factor model appeared in mid 1930s (Thurstone, 1934). And in
the 1960s the first traces of five dimensions of personality were met and later,
that is, in the 1980s and the 1990s the Big Five investigations were intensified.
The Five Factor Personality model emerged from factor analysis of various per-
sonality tests and scales and a detailed analysis of the adjectives was used to
describe the personality (Friedman & Schustack, 1999). The Big Five was the
term used for this five-dimension approach. In the Big Five extraversion, agree-
ableness, conscientiousness, neuroticism and openness are the independent or
orthogonal dimensions where individual differences of normal people can be
clustered (McCrae & John, 1992).

Personality traits are important because it is proved that students’ aca-
demic success (Etzel and Nagy, 2016; Lounsbury, Gibson, Sundstrom, Wilburn, &
Loveland, 2004) and career success (Judge, Higgins, Thoresen, & Barrick, 1999; Spurk,
Keller, & Hirschi, 2016) are related to personality traits. Development of knowledge is
affected by cognitive and non-cognitive personal varieties (Furnham & Chamorro-
Premuzic, 2004). Since personality traits are accepted among the non-cognitive
individual differences, academic success is predicted better by the Big Five per-
sonality traits (O’Connor & Paunonen, 2007).
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In foreign language learning, especially when it comes to non-linguistic
and affective dimensions, elements of personality traits can be met. For exam-
ple, neuroticism and extraversion are strongly related to affect according to Ey-
senck and Eysenck (1985), Costa and McCrae (1992) and Lay, Gerstorf, Scott,
Pauly and Hoppmann (2017). And similarly, agreeableness, openness and con-
scientiousness are to some extent related to affective factors such as confidence
and self-esteem, which is in accordance with what is claimed by Watson and
Clark (1992) and Niazi and Mehmood (2017). It is obvious that affect has a great
influence on foreign language speaking. Therefore, it can be asserted that per-
sonality is crucial and has to be handled with care by FLL researchers in order to
understand the reasons for FLSSE.

Extroversion has a direct relationship with foreign language speaking self-
efficacy. Extroverted students are generally more engaged and active in tasks
and, consequently, this may increase their speaking self-efficacy. Openness may lead
to more speaking self-efficacy (Apple, 2011; Maclntyre & Charos, 1996; Piechurska-
Kuciel, 2018). However, this fact is just the opposite for neurotic learners; they do
not want to participate in the activities in classes and their negative emotional
states of being nervous and anxious affect their self-efficacy. Therefore, if learners
have lower neuroticism, they may have higher speaking self-efficacy in the clas-
ses. And together with agreeableness, neuroticism has positive relations with
academic self-regulation and self-efficacy (Mostowik, Cyranka, Mielimaka, Os-
trowski, & Rutkowski, 2018; Senler, 2011).

Since disciplined and responsible learners with high conscientiousness trait
are better prepared and have good study habits, they are more successful in their
English classes; so it can be suggested that conscientiousness has a weak direct
influence on foreign language speaking self-efficacy (Apple, 2011). And agreeable-
ness is firmly related with FLSSE. People with high degree of agreeableness are
more biased for sympathizing and cooperation with other people (Hilbig, Thiel-
mann, Klein, & Henninger, 2016: John, Naumann, & Soto, 2008). When foreign lan-
guage learning is considered, this trait might make people use the target language
more and, consequently, might help increase their speaking self-efficacy. In sum-
mary, it can be inferred that high levels of agreeableness, conscientiousness,
openness and extroversion may improve FLSSE (Apple, 2011; Vural, 2019).

During the personality traits history the studies have shown that extraver-
sion is related to foreign language speaking anxiety (Maclntyre and Charos,
1996; Vural, 2019), openness (Kashiwagi, 2002), English learning (Homayouni,
2011), motivation of engagement (Komarraju & Karau, 2005), with strongest learn-
ing goal orientation (Payne, Youngcourt, & Beaubien, 2007), personality and af-
fect (Yik, Russell, Ahn, Dols, & Suzuki, 2002). In Turkey students are found fairly
extraverted (Alishah, 2015) and extraverted teachers and extraverted participants
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are more lively in their foreign language classes. Again among university students
in Turkey, the first personality trait is agreeableness and the second is openness
(Yanardoner, 2010).

Openness personality trait is positively related to English speaking (Apple,
2011; Mac-Intyre and Charos, 1996) and learning (Homayouni, 2011). Openness
is also related to communicative competence (Verhoeven & Vermeer, 2002), aca-
demic achievement (Laidra, Pullmann, & Allik, 2007), strong learning goal orien-
tation (Payne et al., 2007), classroom performance and Grade Point Average (GPA)
(Rothstein, Paunonen, Rush, & King, 1994) and formation ability (King, Walker, &
Broyles, 1996). Besides, openness has a negative correlation with neuroticism but
a positive correlation with agreeableness (Rubinstein, 2005). However, openness was
negatively related to academic self-regulation and self-efficacy (Senler, 2011). As for
conscientiousness, it is related to grades, GPA and individual score (Laidra et al.,
2007), academic success and academic achievement (Barchard, 2003), feeling to-
wards learning and motivation of achievement (Komarraju & Karau, 2005), vari-
ous features of communicative competence (Verhoeven & Vermeer, 2002) and
neuroticism (Rubinstein, 2005). And agreeableness is related to English learning
(Homayouni, 2011), conscientiousness, openness and neuroticism (Rubinstein,
2005) and formative capabilities (King et al., 1996). Neuroticism has relations with
many negative items and personality problems of people (Digman, 1990), agree-
ableness and conscientiousness (Rubinstein, 2005), self-esteem (Marlar & Joubert,
2002), affect and personality (Yik et al., 2002).

2.2. Self-efficacy and foreign language learning and speaking

Beliefs of capability or self-perceptions of people about themselves to perform tasks
or learn new things at certain levels comprise self-efficacy (Bandura, 1997). Self-effi-
cacy is also in close relations with perceptions of oneself. According to Hoy and Spero
(2005), self-efficacy is not just related to the actual level of competence but rather it
refers to perceptions of competence in a judgment of the future. Self-efficacy has a
relationship with some points such as outcome expectations, efforts and feedback
(Bandura, 1997). According to Bandura (1997), effort has a great influence on self-
efficacy. Self-efficacy is also known to be closely associated with some constructs
such as self-esteem. Besides, confidence is closely connected with self-efficacy. It is
the strength of belief without specifying the certainty (Bandura, 1997).

It has been observed in studies that student learning is increased by high
self-efficacy and success is more probable for learners having high self-efficacy
(Pajares, 1996; Roick & Ringeisen, 2017). Research has also confirmed that self-effi-
cacy affects motivation (Pajares, 1996; Roick & Ringeisen, 2017). It was determined
that using more Responsive Classroom (RC) practices may increase self-efficacy
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beliefs (Rimm-Kaufman & Sawyer, 2004). Besides, there are significant relations be-
tween openness and conscientiousness and classroom management efficacy of
teachers (Burkett, 2011). There are positive relations between self-efficacy, aca-
demic performance, student persistence at different levels, subsequent perfor-
mances (Honicke and Broadbent, 2016; Multon, Brown, & Lent, 1991) and language
learners’ success (Cotterall, 1999; Talsma, Schuiz, Schwarzer, & Norris, 2018).

In the field of FLL, a few studies were dedicated to self-efficacy theory, espe-
cially in the late 1990s. In a study, reading and writing were investigated. The par-
ticipants were from a university English program. At the end of the investigation,
students’ self-efficacy was found to be significantly related to their grades in writing
and reading parts of their TOEFL exam (Huang and Chang, 1996). Another study was
conducted with two groups of EFL students in Japan; one group consisted of high-
efficacious students and the other consisted of low-efficacious students. After the
t-test, an important difference was determined between the scores of two groups
(Templin, 1999). Another study was conducted again in Japan to determine the ef-
fects of self-efficacy on students’ English ability. Participants received SE instruction
for one semester and a self-efficacy questionnaire and an English test were applied
before and after the instruction. The findings proved the benefits of self-efficacy
instruction (Templin, Guile, & Okuma 2001). The next study was dedicated to SE
rating and the language learning strategy usage (Chamot, Barnhart, El-Dinary, &
Robbins, 1996). It was held in Australia among 135 high school students learning
different foreign languages. The findings proved that self-efficacy and strategy use
were significantly and positively correlated. Yet another study was conducted in
Malaysia on the relationship between students’ English language achievement and
self-efficacy (Mahyuddin, Elias, Muhamad, Noordin, & Abdullah, 2006). The propor-
tion of students having low self-efficacy and high self-efficacy was almost the same.
Some dimensions of self-efficacy such as self-assertiveness, several other expec-
tancy beliefs and academic achievement efficacy showed positive correlations after
the analysis. According to the results, having high self-efficacy increases success in
English language learning. The next research project was a single case study which
included the freshmen’s self-efficacy beliefs about learning English with different
tasks at home and school. It was found out that self-efficacy beliefs of learners were
flexible and depending on tasks and their self-efficacy beliefs were related to their
self-perceptions, difficulty level of tasks, their interests, social and cultural context,
and their attitudes toward English (Wang & Pape, 2007). Another study was con-
ducted by Gahungu (2007) about the strategy use, SE, and language ability of Eng-
lish students. The findings showed these three variables had positive and significant
relations. Although the learners did not have definite motivation to study a foreign
language, they did not oppose the requirements of the program, and this influenced
their strategic behavior. Lastly, the study was conducted in Botswana for three years
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on relations between self-efficacy beliefs, proficiency, preferred language strategies
and age (Magogwe and Oliver, 2007). According to findings, although many lan-
guage learning strategies are used by students, they prefer specific types of them.
Also these four variables had dynamic correlations among one another. Also a neg-
ative and strong relation with English self-efficacy and English class anxiety was
found in the research by Tsai (2013).

2.3. Research questions

Therefore, it seems necessary to test the effects of PTs on FLSSE and to under-
stand the influence of PTs on FLSSE in Turkey. Hence, the current study aims to
answer the following research questions:

1. Are there any significant relationships between the scores of English
Language Teaching (ELT) students’ personality traits (PTs) and their for-
eign language speaking self-efficacy (FLSSE)?

2. Are there any significant relationships between the scores of English
Language and Literature (ELL) students’ personality traits (PTs) and their
foreign language speaking self-efficacy (FLSSE)?

3. Method

A description of research processes (Smith & Albaum, 2012) and solutions to prob-
lems and transformation of the situation to a better condition (Friedman, 2003) con-
stitute the research model. The current study has the features of quantitative re-
search design which is comparative and correlational by nature. Quantitative re-
search is aform of research using empirical methods and statements while collecting
data (Cohen, Manion, & Morrison, 2013). In quantitative research, it is important to
gather numerical data and generalize it to groups of people for a particular phenom-
enon (Babbie, 2015). Therefore, quantitative research was used in the current study
to determine the personality traits and FLSSE levels of participants.

The current study is also descriptive since it elaborates on what exists and
may show new facts and meaning beyond what is supposed to exist. It includes
the observation, description and documentation of a situation while it is nor-
mally happening and the data of a descriptive study give a description or ac-
count of groups, situations or individuals and these data are collected through
questionnaires (Polit & Hungler, 1999). In order to obtain data about the char-
acteristics of the sample being investigated descriptive research was used
(Burns & Bush, 2003). Fundamentally, descriptive research has closed-ended
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questions and these questions limit the unique insight. In the current study, de-
scriptive research was applied to have demographic information of participants.

In this study, correlation between personality traits and FLSSE was also
investigated. In a correlational study, the nature of the relationship between
variables in real world is systematically investigated and explained. The data ob-
tained from descriptive research in this study were quantifiable data which
could be quantified and counted. Therefore, they were analyzed in a correla-
tional way. A correlational study does not just describe what exists but makes a
detailed investigation into relationships between two or more variables (Porter
& Carter, 2000). Moreover, a correlational study investigates relations among
two or more quantitative variables and tries to make predictions according to
an understanding of those relationships (Johnson & Christensen, 2004). There-
fore, this study can be accepted as primarily a correlational study.

3.1. Participants

The participants were from 31 universities in Turkey, totally around 2000 stu-
dents. The investigation was conducted in Spring 2015, from February till July
without any intervention. Students were asked to answer all questions in the
questionnaires. And, any missing responses were assumed as false and elimi-
nated. After all eliminations the final n-size was 1845; 923 of them were fourth-
year students of English Language Teaching departments and 922 of them were
fourth-year students of English Language and Literature departments.

3.2. Instruments
The instruments for data collection in this study were

1. The Big Five Inventory: The Big Five Inventory is a questionnaire consist-
ing of 44 short-phrase items and it assesses personality traits (John, Do-
nahue, & Kentle, 1991). For the current study, Cronbach’s Alpha coeffi-
cient was found .62 for extraversion; .69 for openness; .62 for neuroti-
cism; .61 for agreeableness and .68 for conscientiousness, with an aver-
age of .65. Therefore, it may be suggested that the questionnaire items
used in the current study have a fairly good internal consistency.

2. The Questionnaire of English Self-Efficacy (QESE): Wang (2004) devel-
oped the Questionnaire of English Self-Efficacy (QESE) scale with young
Chinese English language learners in the USA and their verbal protocols,
observations and interviews. Since the present study is investigating for-
eign language speaking self-efficacy, only the items about self-efficacy
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for speaking (Items 4, 6, 8, 17, 19, 20, 23, and 30) are used with permis-
sion of Mr. Wang. For the internal reliability, internal consistency of 8
items was tested through Cronbach’s Alpha coefficient. It was found to
be .93. Accordingly, it may be suggested that the questionnaire items
used in the current study have a good internal consistency.

3.3. Data collection procedures

The participants were not chosen according to any criteria except their existence
at the time of application of questionnaires; so convenience sampling was ap-
plied for the current study.

3.4. Data analysis

In the current study interval scales were used based on two questionnaires. The
Statistic Package for Social Sciences (SPSS) was used to analyze the data through
descriptive (means, percentages and standard deviations) and inferential statis-
tics (correlation) in order to identify the features of the data and the relations
between the variables.

4. Results

Research question 1: Are there any significant relationships between the scores of
ELT personality traits (PTs) and their foreign language speaking self-efficacy (FLSSE)?

A Pearson product-moment correlation coefficient was computed to as-
sess the relationship between the scores of ELT PTs and their FLSSE. All the Sig.
(2-tailed) values for the current research question results are significant. Since
this value is less than .05, there are statistically significant correlations between
ELT PTs and FLSSE. In Table 1, Pearson product-moment correlation coefficients
between the scores of ELT PTs and their FLSSE are given.

Table 1 Correlations between the scores of ELT personality traits and their for-
eign language speaking self-efficacy (N = 923)

Variables M SD 1 2 3 4 5 6 7
1. Agreeableness a 3.70 .55 -.13™

2. Openness a 3.70 54 -30™ .26™ -

3. Conscientiousness@a  3.52 .58 -.21" 44~ .32 -

4, Extraversion a 3.32 .63 -41™ 267 427 33"

5. Neuroticism a 284 .64 .38 -227 -267 -317™ -42" -

6. FLSSE b 6.20 .86 -49~ .15 27~ 17 27" -13™

Note. a = 5-point Likert scale, b = 7-point Likert scale; ** p < .01
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According to Table 1, both the mean scores of agreeableness (M = 3.70) and
openness (M = 3.70) are the same and highest among the personality traits. More-
over, the score of conscientiousness (M = 3.52) is higher than both extraversion
(M =3.32) and neuroticism (M = 2.84). Besides, the lowest mean score belongs to
neuroticism (M = 2.84). And the mean score of FLSSE (M = 6.20) is the highest.

When the correlation coefficients are taken into consideration, all the rela-
tions between the variables are significant. While there are positive and significant
relations between FLSSE and agreeableness (r =.15, p <.01), openness (r =.27,p <
.01), conscientiousness (r =. 17, p <.01), extraversion (r = . 27, p < .01), there are
negative and significant relations between FLSSE and neuroticism (r =-.13, p <.01).
All the relations between neuroticism and other variables are negative as well.

Research question 2: Are there any significant relationships between the scores of
ELL personality traits (PTs) and their foreign language speaking self-efficacy (FLSSE)?

A Pearson product-moment correlation coefficient was computed to as-
sess the relationship between the scores of ELL PTs and their FLSSE. All the Sig.
(2-Tailed) values for the current research question results are significant. Since
this value is less than .05, there are statistically significant correlations between
ELL PTs and their FLSSE. In Table 2, Pearson product-moment correlation coeffi-
cients between the scores of ELL PTs and their FLSSE are given.

Table 2 Correlations between the scores of ELL personality traits and their for-
eign language speaking self-efficacy (N = 922)

Variables M SD 1 2 3 4 5 6 7
1. Agreeableness a 354 56 -.11 -

2. Openness a 347 .60 -227 327 -

3. Conscientiousnessa 3.33 .60 -.25" 42" 45" -

4, Extraversion a 3.17 58 -35* .20 36" .32 -

5. Neuroticism a 297 .60 .30 -28" -18" -28" -.26" -

6. FLSSE b 590 .78 -35* 10" .18 .16 17" -.04

Note. a = 5-point Likert scale, b = 7-point Likert scale; ** p < .01

According to Table 2, the mean scores of agreeableness (M = 3.54) and
openness (M = 3.47) are quite similar to each other and they are the highest
among the personality traits. Moreover, the score of conscientiousness (M =
3.33) is higher than both extraversion (M = 3.17) and neuroticism (M = 2.97).
Besides, the lowest mean score belongs to neuroticism (M = 2.97). And the
mean score of FLSSE (M = 5.90) is the highest.

When the correlation coefficients are taken into consideration, all the rela-
tions between the variables are significant. While there are positive and significant
relations between FLSSE and agreeableness (r = .10, p <.01), openness (r=.18, p
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<.01), conscientiousness (r = .16, p <.01), extraversion (r =.17, p <.01), there are
negative and significant relations between FLSSE and neuroticism (r = -.04, p <
.01). All the relationships of neuroticism with other variables are negative as well.
To sum up, the majority of the participants have agreeableness and the
participants with neuroticism are in minority. There are significant differences
between the mean scores of ELT and ELL students’ personality traits and their
FLSSE scores. Also significant relationships between the scores of FLSSE and the
scores of personality traits of the participants are detected. According to the
results, high extraversion means high FLSSE and high neuroticism means low
FLSSE. These results can be asserted as the same for both ELT and ELL groups.

5. Discussion

The first issue investigated in the current study is about significant relationships
between the scores of ELT PTs and their FLSSE. When the mean scores of the PTs
are considered, agreeableness and openness have the same and the highest
scores among the personality traits for ELT group. Moreover, neuroticism has the
lowest mean score. And conscientiousness is higher than both extraversion and
neuroticism. And FLSSE has the highest mean scores among the variables.

According to the correlation coefficients of ELT group, the relation of each
variable with the others is significant. Regarding the FLSSE, the results indicate
the existence of five PTs for the participants. From the highest, respectively ex-
traversion, openness, conscientiousness and agreeableness have positive and
significant relations with FLSSE. Although its score is very close to the score of
conscientiousness, agreeableness personality trait is the last one which corre-
lates positively with FLSSE. Therefore, agreeable students are only more self-
efficient foreign language speakers than the neurotic ones. And among the PTs,
only neuroticism has a negative and significant relation with FLSSE. This result
means that the least self-efficient English speakers are the neurotic students.
Therefore, according to these findings it can be suggested that the more extra-
verted, open to new experiences, conscientious and agreeable people are, the
more self-efficient English speakers they are; and the more neurotic people are,
the less self-efficient English speakers they are.

The second issue investigated in the current study is about significant re-
lationships between the scores of ELL PTs and FLSSE. The mean scores of the PTs
show that agreeableness and openness have almost the same and the highest
scores among the personality traits for the ELL group. Moreover, neuroticism has
the lowest mean score. And conscientiousness is higher than both extraversion
and neuroticism. And FLSSE has the highest mean scores among the variables.
These results overlap with the results of the ELT group as well.
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According to the correlation coefficients of ELL group, all the relations be-
tween the variables are significant. Openness, extraversion, conscientiousness
and agreeableness have positive and significant relations with FLSSE. However,
the mean scores of three PTs, openness, extraversion, conscientiousness are
very close to each other. And agreeableness personality trait is the last one which
correlates positively to FLSSE. Therefore, agreeable students are only more self-
efficient foreign language speakers than the neurotic ones. And among the PTs,
only neuroticism has a negative and significant relation with FLSSE. Actually, neu-
roticism has negative relations with all variables. This result means that the least
self-efficient English speakers are the neurotic students.

Regarding the issues in research questions, all personality traits have sig-
nificant relations with FLSSE for both ELT and ELL groups. There are positive sig-
nificant relations between all personality traits except neuroticism. So, except
neuroticism, the other four personality traits affect FLSSE positively.

Extraversion has a positive relation with FLSSE, although it is the fourth
personality trait according to mean scores of all PTs. And neuroticism is the fifth
personality trait according to mean scores of all PTs. This means that neurotic
participants are in minority and they are the least self-efficient foreign language
speakers. This finding of the current study also proves the close relation be-
tween extraversion and neuroticism (Eysenck, 1992).

This also indicates that highly extraverted university students have higher
levels of self-efficacy in foreign language speaking than less extraverted students
in Turkey. Therefore, all these factors may affect learners’ speaking self-efficacy in
a positive way and increase their speaking self-efficacy as well. These results are
in line with results of Macintyre and Charos, (1996), Apple (2011) and Piechurska-
Kuciel, (2018) that extraversion is directly related to FLSSE and extraverted learn-
ers are the most self-efficient foreign language speakers. The result of the current
study also aligns with the results of Alishah (2015) that the majority of the stu-
dents are moderately extraverted in Turkey. This finding also supports the fact that
for the participants extraversion and openness are the most significant predictors
of FLSSE and a positive contribution for speaking self-efficacy and high level of
extroversion may improve FLSSE (Apple, 2011; Vural, 2019).

Openness has also a positive relation with FLSSE in the current study, as it
is the second personality trait according to mean scores of all PTs as well. This
finding is also in accordance with Yanarddner’s (2010) study where openness is
the second personality trait among university students in Turkey. This result
agrees with Kashiwagi’s (2002) result that openness is correlated with extraver-
sion. According to MaclIntyre and Charos (1996), Apple (2011) and Piechurska-
Kuciel, (2018), openness may increase speaking self-efficacy and high openness
level may result in high speaking self-efficacy. This high openness result of the
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current study can be accepted as very normal since openness is closely related to
affective factors like confidence, self-esteem and experience (Niazi and Mehmood,
2017; Watson & Clark, 1992). Besides, similar to the current study, openness is the
highest among personality traits in some investigations and it is positively cor-
related with speaking (Apple, 2011; Macintyre & Charos, 1996; Vural, 2019) and
learning English (Homayouni, 2011). These findings are in accordance with the
majority of previous findings since openness has significant relations with aca-
demic achievement (Laidra et al., 2007), strong learning goal orientation (Payne
et al., 2007) and GPA of the students (Rothstein et al., 1994).

Moreover, the high correlation of openness with FLSSE in the current study
may be explained with the fact that there is a positive contribution of openness
for motivation of engagement and there is a negative relation between openness
with FLSSE for feeling towards learning (Komarraju & Karau, 2005). Moreover, this
finding of the current study agrees with Homayouni’s (2011) finding that there is
a positive correlation between English learning and openness.

After openness, conscientiousness is another personality trait which has
a positive relation with FLSSE in the current study, as it is the third personality
trait according to mean scores of all PTs. This finding on conscientiousness in the
current study is in accordance with another investigation in that conscientious-
ness has a strong indirect impact on foreign language speaking (Apple, 2011;
Vural, 2019). Also the finding of current study is in accordance with some other
studies that there is also a positive correlation between it and agreeableness
but a negative correlation between it and neuroticism (Rubinstein, 2005).

In the present study, there is a moderate level of positive significant cor-
relation of conscientiousness with FLSSE among the Turkish university students.
This finding suggests that self-disciplined, well-organized and reliable Turkish
university students are biased to be more self-efficient in speaking English than
those negligent, undependable and disorganized ones. This result agrees with
the definition which describes the conscientiousness as socially control of one-
self promoting target and duty directed attitude (John & Srivastava, 1999).

Similarly, these findings can also prove that highly conscientious Turkish
students may be better in their academic studies than those whose conscien-
tiousness levels are low. Moreover, the significant correlation between consci-
entiousness and FLSSE may be obtained because conscientiousness contributes
positively to motivation of achievement; it has a negative relation with feeling
towards learning (Komarraju & Karau, 2005); and there are significant correla-
tions between conscientiousness and different features of communicative com-
petence (Verhoeven & Vermeer, 2002).

The findings of the current study on goals and tasks are also in accordance
with the findings that highly conscientious students are the strongest learning
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goal-oriented ones (Payne et al., 2007), because it is determined that the ma-
jority of the conscientious participants are highly dedicated to their tasks, goals
and duties and they make plans before acting to do their tasks precisely. This
result also agrees with the investigation where a positive correlation between
conscientiousness and self-esteem has been detected (Marlar & Joubert, 2002).

Agreeableness is another personality trait after conscientiousness which
has a positive relation with FLSSE in the current study, although it is the first
personality trait according to mean scores of all PTs. There is a significant corre-
lation between agreeableness and FLSSE in the current study. This finding can
be interpreted that Turkish university students give importance to other individ-
uals; they are humanitarian and ready to help people and cooperate with them.
This fact is in accordance with John et al., (2008) and Hilbig et al., (2016) that
people with high degree of agreeableness are more biased for sympathizing and
cooperation with other people. This result is in line with the fact that agreeableness
is highly related to confidence, self-esteem and experience (Niazi & Mehmood,
2017; Watson & Clark, 1992). Moreover, this result is in accordance with previ-
ous studies that agreeableness is negatively related to classroom performance
and has a negative relationship with GPA (Rothstein et al., 1994).

Similarly, there is a positive correlation between agreeableness with con-
scientiousness and openness but a negative correlation with neuroticism (Ru-
binstein, 2005) as there is in the current study and again a negative correlation
between agreeableness and formative capabilities (King et al., 1996). This find-
ing of the current study is in accordance with the finding of Homayouni (2011)
that there is a positive correlation between English learning and agreeableness.

Neuroticism is the only personality trait which has a negative relation with
FLSSE and it is the fifth personality trait according to mean scores of all PTs. This
means that neurotic participants are in minority and they are the least self-effi-
cient foreign language speakers. Thus, the more neurotic a person is, the less
self-efficient s/he is in speaking a foreign language and neurotic students are
the least self-efficient English speakers in the current study.

Neuroticism is related to nervousness, depression, being timid and un-
easy accompanied by low self-confidence (Eysenck & Eysenck, 1975). And such
an anxious and nervous state can prevent neurotic learners from language ac-
tivities and tasks in foreign language classrooms and this may negatively affect
their FLSSE. Accordingly, lower neuroticism may lead to higher speaking self-ef-
ficacy in language classes. This result agrees with the finding of investigation by
Apple (2011) that foreign language speaking self-efficacy is influenced by neu-
roticism moderately.

It is found out that neuroticism and extraversion have a strong relation
with affect and are in close relation with each other (Eysenck, 1992). This result
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also agrees with John and Srivastava’s (1999) results on different personality
questionnaires scales which support neuroticism and extraversion, with Yoon,
Schmidt and Ilies’ (2002) study which detects high neuroticism, and Yik et al.’s
(2002) study which reveals the biggest correlation between affect and person-
ality. Besides, neuroticism is positively related to motivation of avoidance and
this may cause negative feeling towards learning (Komarraju & Karau, 2005) and
this may mean low self-efficacy in English speaking as well.

These results show that most of the neurotic Turkish university students
have a bad temper and they are nervous. This result is in accordance with the
idea that there is a relation among illogical, affective behaviors and low self-
respect (Eysenck & Eysenck, 1975) and there is a negative relation between neu-
roticism and self-esteem (Marlar & Joubert, 2002). Moreover, most of the neu-
rotic participants can worry easily and they can easily be upset, and this result
complies with previous findings that there is a high correlation between affect
and personality (Yik et al., 2002) and neuroticism explains this. A lot of negative
items and personality problems of people echo in neuroticism (Digman, 1990).
These previous findings may explain the low self-efficacy in English speaking for
the current study as well. Neuroticism has also a negative relation with FLSSE.
This means that high neuroticism hinders self-efficacy and the participants who
feel themselves self-efficient English speakers are fewer than the participants
with other personalities. This finding on high neuroticism is in accordance with
a study where high neuroticism is defined in Korea (Yoon et al., 2002).

Therefore, according to these results, it can be suggested that the more
open to new experiences, extravert, conscientious and agreeable people are,
the more self-efficient English speakers they are; and the more neurotic people
are, the less self-efficient English speakers they are. Also, this finding is in ac-
cordance with Tsai (2013) who has found a negative and strong relation with
English self-efficacy and English class anxiety.

6. Conclusions

The findings show that all personality traits exist in ELT and ELL groups. The se-
guence of PTs is the same for both groups with lower ratios in ELL except neurot-
icism which is higher in ELL. The personality traits from the highest are agreeable-
ness, openness, conscientiousness, extraversion and neuroticism respectively.

In the fields of foreign and second language learning, many investigations
have been dedicated to self-efficacy and the current study is about the relation
between personality traits and foreign language speaking self-efficacy as well.
The correlation coefficients of the participants also indicated that FLSSE had
positively significant relations with extraversion, openness, conscientiousness
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and agreeableness from the highest respectively. According to these findings,
high results in extraversion, openness and conscientiousness mean high self-ef-
ficacy in English speaking. Among the personality traits, agreeableness is the last
one which has a positive correlation with FLSSE. This finding may indicate that
agreeable students have the least self-efficacy in speaking English among the
students with other three positively correlated PTs (openness, extraversion and
conscientiousness). Therefore, students with high agreeableness are only more
self-efficient English speakers than the neurotic students. Moreover, neuroti-
cism is the only personality trait which has a negatively significant relation with
FLSSE. According to this finding, it can be suggested that students with high neu-
roticism feel the least self-efficacy in English speaking.
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