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Editorial

Although identity-based research has a long tradition in the field of education, it
is only the past two decades that have yielded an increasing strand of publications
among applied linguists. Journal articles (including those in two special issues of
TESOL Quarterly, 2016 and Modern Language Journal, 2017), book chapters (e.g.,
Clarke, 2018; Ruohotie-Lyhty, 2017), edited books (e.g., Barkhuizen, 2017, Cheung,
Ben Said & Park, 2015; Kalaja, Barcelos, Aro, & Ruohotie-Lyhty, 2016; Yazan & Ru-
dolph, 2018); monographs (e.g., Block, 2007; Ciepiela, 2013; Clarke, 2008; Deters,
2011; Gray & Morton, 2018; Kiernan, 2010; Menard-Warwick; 2014; Nagatomo,
2012; Nagatomo, 2016; Norton, 2013; Werbińska, 2017) have been acknowl-
edged to such a degree in the field of language teacher education that language
teacher identity has become a separate area of study. Researchers have looked
at teacher identity in terms of teachers’ own viewpoints and others’ recogni-
tions of them (Gee, 2001), teachers’ stories about their teaching lives (e.g.,
Alsup, 2006), their communities of practice (Wenger, 1998), positionality (e.g.,
Ciepiela, 2013; Gray & Morton, 2018), native-speakerism (e.g., Park, 2017), race
and/or ethnicity (e.g., Deters, 2011), mobility (e.g., Arber, Blackmore, & Vonga-
lis-Macrow, 2014), content and language integrated learning (CLIL) (e.g., Mor-
ton, 2016), gender (e.g., Nagatomo, 2012, 2016), spirituality (e.g., Wong &
Mahboob, 2018), sexuality (e.g., Nelson, 2016), etc. All this research is im-
portant because teacher identity provides the basis for teachers’ decisions, their
meaning making and information about who they are, who they are not, and/or
who they could still become. Therefore, the significance of the topic was the
major decision why this special themed issue of Konin Language Studies is de-
voted to language teacher identity.

Despite different conceptualizations of teacher identity, there seems to
be agreement about its main characteristics: (1) teacher identity is socially con-
structed, (2) teacher identity is constantly being shaped and reshaped, (3)
teacher identity consists of many interrelated sub-identities, and (4) teacher
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identity is blurred, elusive and often confusing. These characteristics make it
challenging to offer one overarching definition of teacher identity. Despite this,
the study of teacher identity prospers and new territories are being discovered.

The aim of this special issue is to showcase some of these “territories”
presented in a set of five articles investigating language teacher identity. The
first article by Joanna Rokita-Jaśkow is of theoretical nature and discusses lan-
guage teacher emotions. Drawing on the 3A Language Teacher identity Frame-
work (LTIF) (Werbińska, 2017), the author cogently argues for more stability in
the teaching profession if quality teaching is to be pursued. This contribution
may somewhat clarify the ground for the whole collection, but also sets a new
tone, as its value lies in the author’s call for teacher emotions to be considered
in any frameworks on teacher identity. Rokita-Jaśkow also draws readers’ atten-
tion to language teacher resilience and vulnerability, both of which have not
been much discussed in TESOL literature so far.

The next three articles deal with staking out new teacher identity territories
in the context of university teacher education programs. Melanie Ellis’s contribu-
tion provides an example of new research opportunities for constructing teacher
identity in computer-mediated asynchronous online forum discussions in one MA
class on EFL teaching methodology. This article illustrates the potential for using
multimodal approaches in learning to become a teacher and offers a realistic pro-
posal  for  ways  this  could  be  achieved.  Evidence  was  found  that  most  teacher-
learners participating in this class seemed to perceive themselves as teachers.

The subsequent article by Iwona Dronia and Aleksandra Szymańska-
Tworek concerns multiple identities displayed by English majors (both full-time
and extramural) doing an MA course, most of whom are already working as Eng-
lish teachers. On the basis of a quantitative study aimed at investigating the par-
ticipants’ construction of multiple identities (personal identities, teacher identi-
ties, language teacher identities, student identities), the authors find that play-
ing multiple roles, or “skill flexibility”, as they call it, results in more drawbacks
than benefits. This contribution may pose a number of questions that could be
worth further investigation. The differences in attitudes to English teaching of-
fered by full-time students who are inexperienced, yet enthusiastic, and extra-
mural students who are more experienced teachers but focused on control, the
sense  of  studying  teaching  and working  as  teachers  at  the  same time,  or  the
general optimism and positive self-esteem exhibited by practicing teachers who
are simultaneously losing patience and enthusiasm in the language classroom,
are only some of the cases in point.

In contrast to Ellis’s and Dronia and Szymańska-Tworek’s studies con-
ducted on teacher identities in the Polish context, Oleksandr Kapranov’s study
refers to the preparation of future teachers at a Norwegian university. His
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contribution focuses on primary school teacher candidates’ framing the identi-
ties of teachers of English as a foreign language which is compared with the
framing of teacher identities offered by a control group of non-teacher students
from the same university. The novelty of Karpanov’s research project is, as the
author claims, twofold: (1) the study uses reflective essays as a qualitative in-
strument to investigate the identity of the primary school teacher in the Norwe-
gian context, and (2) the study applies the framing analysis to a corpus of reflec-
tive essays produced by the participants on the topic of teacher identity.

Finally, the article by Ișıl Erduyan, Dorota Werbińska, Burҫak Yılmaz
Yakıșık, Luis Guerra and Małgorzata Ekiert, a group of researchers from Turkey,
Poland and Portugal, is a contribution on language teacher identity mediated by
teacher mobility. Remembering that mobility is what Blommaert (2014) considers
a key term which captures the shift from the local to the global, or from the stable
to the changeable, teacher mobility may also stand for a shift from belonging to
displacement, or even from the past to the future, as thanks to new encounters
and cultural  experiences,  teacher identities are reconstructed and redefined. In
short, the article draws attention to in-service language teacher transnational mo-
bility and the impact this has had on teacher identities of the participants. This
last article focuses on in-service language teachers who have been far less fre-
quently investigated in term of identity than pre-service teachers.

Overall, the intention of this special issue was through a set of articles to
reflect upon how the construct of language teacher identity can be conceptual-
ized and studied, and produce a clearer picture of who and what a language
teacher is. The discussions in these contributions are by no means sufficient to
consider all aspects involved with language teacher identity. Yet, it is hoped that
the topics raised here will become an inspiration, and suggest new lines of en-
quiry which may be useful for future research on language teacher identity.

Dorota Werbińska
Pomeranian University, Słupsk

dorota.werbinska@apsl.edu.pl

References

Alsup, J. (2006). Teacher identity discourses: Negotiating personal and profes-
sional spaces. New York: Routledge.

Arber, R., Blackmore, J., & Vongalis-Macrow, A. (Eds.). (2014). Mobile teachers,
teacher identity and international schooling. Rotterdam: Sense Publishers.

Barkhuizen, G. (Ed.). (2017). Reflections on language teacher identity research.
London-New York: Routledge.



262

Block, D. (2007). Second language identities. London: Continuum.
Bloomaert, J. (2014). Sociolinguistics and discourse analysis: Orders of indexical-

ity and polycentricity, Journal of Multicultural Discourses, 2(2), 115-130.
Cheung, Y. L., Ben Said, S., & Park, K. (Eds.). (2015). Advances and current trends

in language teacher identity research. London-New York: Routledge.
Ciepiela, K. (2013). EFL Teacher identity: From mental representation to situated

performance. Łódź: Wydawnictwo Uniwersytetu Łódzkiego.
Clarke, M. (2008). Language teacher identities. Clevedon-Buffalo-Toronto: Mul-

tilingual Matters.
Clarke, M. (2018). The indispensability and impossibility of teacher identity. In P.

A. Schutz, J. Hong, & D. Cross Francis (Eds.). Research on teacher identity
(pp. 217-228). Cham: Springer.

Deters, P. (2011). Identity, agency, and the acquisition of professional language
and culture. London: Bloomsbury.

Gee, J. P. (2001). Identity as an analytic lens for research in education. Review of
Research in Education, 25, 99-125.

Gray,  J.,  &  Morton,  T.  (2018). Social interaction and English language teacher
identity. Edinburgh: Edinburgh University Press.

Kalaja, P., Barcelos, A. M. F., Aro, M., & Ruohotie-Lyhty, M. (2016). Beliefs,
agency, identity in foreign language learning and teaching. New York: Pal-
grave Macmillan.

Kiernan, P. (2010). Narrative identity in English language teaching. New York:
Palgrave Macmillan.

Menard-Warwick, J. (2014). English language teachers on discursive faultlines:
Identities, ideologies and pedagogies. Bristol: Multilingual Matters.

Morton, T. (2016). Being a language teacher in the content classroom: Teacher
identity and content and language integrated skills. In S. Preece (Ed.). The
Routledge handbook of language and identity (pp. 366-381). London-New
York: Routledge.

Nagatomo, D. H. (2012) Exploring Japanese university English teachers’ profes-
sional identity. Bristol: Multilingual Matters.

Nagatomo, D. H. (2016). Identity, gender, and teaching English in Japan. Bristol:
Multilingual Matters.

Nelson, C. D. (2016). The significance of sexual identity to language learning and
teaching. In S. Preece (Ed.). The Routledge handbook of language and
identity (pp. 351-365). London-New York: Routledge.

Norton, B. (2013). Identity and language learning: Gender, ethnicity and educa-
tional change (second edition). Bristol: Multilingual Matters.

Park, G. (2017). Narratives of East Asian women teachers of English. Where priv-
ilege meets marginalization. Bristol: Multilingual Matters.



263

Ruohotie-Lyhty, M. (2018). Identity-agency in progress: Teachers authoring their
identities. In P. A. Schutz, J. Hong, & D. Cross Francis (Eds.), Research on
teacher identity (pp. 25-36). Cham: Springer.

Wenger, E. (1998). Communities of practice: Learning, meaning and identity.
Cambridge: Cambridge University Press.

Werbińska, D. (2017). The formation of language teacher professional identity.
Słupsk: Wydawnictwo Naukowe Akademii Pomorskiej.

Wong, M. S., & Mahboob, A. (Eds.). (2018). Spirituality and English language teach-
ing. Religious explorations of teacher identity, pedagogy and context. Bristol:
Multilingual Matters.

Yazan, B., & Rudolph, N. (Eds.). (2018). Criticality, teacher identity, and (in) equity
in English language teaching. Issues and implications. Cham: Springer.


